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Southern Cayuga Central School District – Curriculum Map 

Subject:   ELA 8            School Year:   2017-18 

Title or Topics 
w/ NYS Standards 

Essential Questions & 
Vocabulary 

Content Skills 
(Activities to cover Essential Questions) 

Major Assessments 
(Tests, Project, etc.) 

Time Frame 
 

Module 1: Inside Out & Back  
Again 
Reading Closely and Writing 
to Learn, Finding Home: 
Refugees 
 
NYS Standards:  
RL.8.1, 8.3, 8.4, 8.6  
R.I.8.1, 8.2, 8.3, 8.4  
W.8.2, 8.3, 8.4, 8.7, 8.9, 8.11 
L.8.4, 8.6 
 

 
•     What is home? 
•     How do critical incidents 
reveal character? 
•     How do critical incidents 
reveal character? 
•     What common themes 
are universal to the 
refugee experience? 
 

Central Texts: 
1. Thanhha Lai, Inside Out & Back Again 
(New York: HarperCollins, 2011) 
(Students will read Part 1 during the first 
unit.) 
2. Tod Olson, “The Vietnam Wars,” 
Scholastic, February 24, 1995, 16–20.  
3. Joseph Shapiro and Sandra Bartlett, 
“Forgotten Ship: A Daring Rescue as 
Saigon Fell,” transcript, National Public 
Radio, August 31, 2010. 
4. Fox Butterfield, “Panic Rises in Saigon, 
but the Exits Are Few,” New York Times, 
April 1975. 
5. Catherine Gevert, “Refugees: Who, 
Where, and Why,” Faces. 19.1 (2002): 6-
8.  
6. Arthur Brice, “Children of War,” 
Scholastic, March 1994. 
7. Til Gurung, speech at Refugee 
Transitions’ World of Difference Benefit 
Luncheon, San Francisco, November 3, 
2010.  
8. Ana Marie Fantino and Alice Colak, 
“Refugee Children In Canada: Searching 
For Identity.” Child Welfare 80.5 (2001): 
587-596.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

September- 
November 
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SKILLS 
Unit 1: Building Background Knowledge: 
War Coming Close to Home 
Students will: 
-show understanding of how critical 
incidents reveal the dynamic nature of 
Ha, the main character, whose 
Vietnamese family is deciding whether to 
flee during the fall of Sawill  
-Consider how text structure, figurative 
language, and specific word choice 
contribute to a text’s meaning. 
-Building skills using context clues. 
-Begin the routine of “QuickWrites,” 
receiving explicit instruction and then 
practicing writing strong paragraphs in 
order to effectively cite and analyze text.  
-Carefully examine how word choice and 
tone contribute to the meaning of both 
informational text and specific poems in 
the novel. 
 
Unit 2: Case Study: Why do people flee 
home? 
Students will: 
-Read and analyze informational texts 
that convey the universal themes and 
experiences of refugees across various 
times and cultures.  
-Focus on how particular incidents move 
the story forward and reveal aspects of 
Ha’s character.  
-Analyze Ha as a case study of a refugee 

 
 
 
Mid-Unit 1 Assessment: 
Getting to Know a 
Character, selected 
response and extended 
response (RL.8.1, RL.8.3, 
RL.8.4, W.8.9, and L.8.4a) 
End of Unit 1 Assessment- 
Examining How Word 
Choice Contributes to 
Meaning and Tone in 
Literary and Informational 
Texts (RL.8.1, RI.8.1, RL.8.4, 
RI.8.4, and W.8.9)  
 
 
 
 
 
 
 
 
 
Mid Unit 2 Assessment: 
Analyzing an Informational 
Text About a Refugee 
Experience (RI.8.1, RI.8.2, 
RI.8.3, RI.8.4, L.8.4a, and 
W.8.9.)  
End of Unit 2 Assessment: 
Analysis Essay: Explain the 
Significance of the Novel’s 
Title and Its Relationship to 
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who is faced with challenges that 
represent the universal refugee themes 
of fleeing and finding home.  
-Read and analyze informational text and 
one refugee’s experience of finding 
home.  
-Analyze the significance of the novel’s 
title and how it relates to the universal 
refugee experience and the challenges 
Ha faces as a refugee. 
  
 

Universal refugee 
Experiences and Ha’s 
character (RI.8.1, RI.8.2, 
RI.8.3, RI.8.4, L.8.4a, and 
W.8.9) 
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Module 2A: To Kill a 
Mockingbird 
Working with Evidence: 
Taking a Stand  
 
NYS Standards:  
R.L.8.1, 8.2, 8.3, 8.4, 8.5, 
8.6, 8.7, 8.9 
R.I.8.2, 8.5, 8.6 
W.8.1, 8.3, 8.4, 8.9, 8.10, 
8.11 
L.8.2, 8.5 

 
•     How does taking a stand 
in small ways show 
integrity? 
•     Is it worth taking a 
stand for one’s self? For 
others? 
•     Does it make sense for 
Atticus to take a stand? 
•     What do we know that 
Scout doesn’t? 
•     How do film and text 
differ in impact on the 
audience? 

Central Texts 
1. To Kill a Mockingbird, Harper Lee  
2. “Those Winter Sundays,” Robert 
Hayden  
3. “Incident,” Countee Cullen  
4. “Solitude,” Ella Wheeler Wilcox  
5. “Equal Rights for Women,” Shirley 
Chisholm 
6. Excerpts from “Great Society,” Lyndon 
Johnson  
7. “Ain’t I a Woman?” Sojourner Truth  
8. To Kill a Mockingbird. Dir. Robert 
Mulligan. Perf. Gregory Peck. 1962. Film. 

 
SKILLS 
Unit 1: Building Background Knowledge: 
Taking a Stand 
Students will: 
-Analyze the central idea and supporting 
details, how the structure contributes to 
the meaning and style, the speaker’s 
claims and supporting evidence, and how 
the speaker addresses counterclaims. 
-Establish reading routines (including 
taking structured notes and an explicit 
focus on vocabulary work) that will 
support students in successfully reading 
this rich text across both Units 1 and 2.  
-Analyze several poems related to the 
Golden Rule, comparing and contrasting 
the structure of each poem and the 
narrative arc of chapters of the novel, 
analyzing how the differing structure of 
each text contributes to its meaning and 
style.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Mid-Unit 1 Assessment: 
Analyzing Excerpts of 
Lyndon Johnson's Speech 
"The Great Society" (RI.8.2, 
RI.8.5, and RI.8.6) 
End of Unit 1 Assessment: 
Analyzing Author’s Craft in 
To Kill a Mockingbird and 
the Poem “Solitude”: 
Allusions, Text Structure, 
Connections to Traditional 
Themes, and use of 
Figurative Language (RL.8.4, 
RL.8.5, RL.8.9, and L.8.5a) 
 
 
 
 
 
 
 

December- 
March 
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-Examine allusions to other texts within 
the novel.  
-Demonstrate their understanding of the 
Golden Rule theme, allusions to other 
texts, and how text structure develops 
meaning.  
 
Unit 2: Case Study: Atticus Takes a Stand 
Students will: 
-Reflect on the reading by answering 
focus questions that attend to the theme 
of taking a stand, while also studying 
other important aspects of the novel 
involving character analysis and 
perspective.  
-Compare and contrast the film version 
and the novel to determine how the film 
version remains the same or veers from 
the original text. 
-Consider the choices made by the actors 
and the director in their text-to-film 
analysis. 
-Prepare for the argument essay by 
examining a model essay and writing 
rubric.  
-Write an argument essay in which they 
argue whether it makes sense for Atticus, 
based on his character, to take a stand to 
defend Tom Robinson.  

 
 
 
 
 
 
 
 
 
Mid Unit 2 Assessment: 
Text to Film and Perspective 
Comparison of To Kill a 
Mockingbird (RL.8.2, RL.8.6, 
and RL.8.7)  
End of Unit 2 Assessment: 
Argument Essay: Taking a 
Stand (RL.8.1, RL.8.2, RL.8.3, 
W.8.1, W.8.4, W.8.9a, 
L.8.2a, and L.8.2b)  
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Literature Circles 
NYS Standards:  
R.L.8.1, 8.2, 8.3, 8.5, 8.6, 
8.9, 8.10 
S.L.8.1, 8.4 

 
• What characteristics of a 
text show that it fits its 
genre? 
• How does the author 
reach his/her purpose for 
the text? 
• How does the author’s 
use of figurative language 
add meaning and 
enjoyment to the text for 
the reader? 
• How does the author use 
character, plot and setting 
to appeal the reader? 
 

Central Texts 
Fever by Laurie Halse Anderson 
Outsiders by S. E. Hinton 
Still a Work in Progress by Jo Knowles 
Reader’s notebook 
 
SKILLS 
Students will: 
-Read closely to determine what the text 
says explicitly  and make logical 
inferences. 
-Determine central ideas/themes and 
analyze development over the course of 
the text. 
-Analyze how the text structure or form 
contributes to meaning. 
-Analyze how particular elements of the 
story interact. 
-Analyze how an author develops and 
contrasts the perspectives of different 
characters or narrators in the text. 
-Engage effectively in a range of 
collaborative discussions surrounding 
text with other students. 
 
 
 

End of Unit Assessments: 
Literary Terms Test on 
Literature Circle Book 
 
Multi-Genre Project: 
Culminating Activity for 
Literature Study (R.L.8.1, 
8.2, 8.3, 8.5, 8.6, 8.10) 
 

April (3 weeks) 

Module 4  
Research, Decision-Making, 
and Forming Positions: 
Sustainability of World’s 
Food Supply 
NYS Standards:  
R.I.8.1, 8.6, 8.8, 8.9, 8.10, 
 

 
•What journey does food 
take before it gets to your 
plate?  
• What is the author’s 
purpose? Why did they 
write that?  
• Has the author or 

Central Texts 
1. “Antibiotic Debate Overview,” PBS  
2. "The Economic Impact of the Indiana 
Livestock Industries,” Carlos Mayan and 
Kevin T. McNamara  
3. "Genetically Engineered Crops-What, 
How and Why,” Pamela Ronald 
4."Understanding Concentrated Animal 

 
 
 
 
 
 
 
 

April-June 
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speaker used sufficient 
relevant evidence and 
sound reasoning to support 
his or her claim? 
• Which stakeholders are 
affected by the 
consequences of each food 
chain? 
 
 
• What are the 
consequences of each of 
the food chains? 
 

Feeding Operations and Their Impact on 
Communities,” Carrie Hribar and Mark 
Schulz 
5.  “Interview with an Organic Farmer,” 
Expeditionary Learning  
6. "Nitrogen fertilizer is bad stuff-and not 
just because it could blow up your town,” 
Tom Laskaway  
7. “Food Deserts,” Betsy Dru Tecco  
8. “The Cultivation of Agricultural 
Subsidies,” PBS 
9. “Lunch or Junk,” Scholastic (RI, 1030L)  
10. The Omnivore’s Dilemma, Young 
Readers’ Edition, Michael Pollan (RI, 
930L) 11. “Birke Baehr: What’s wrong 
with our food system?” (Video) 
http://www.ted.com/talks/ 
birke_baehr_what_s_wron 
g_with_our_food_system. html  
12. “Organic Eggs vs. Conventional Farm 
Eggs, Free Range Chickens, & Ethical 
Animal Treatment Vital Farms,” Vital 
Farms (video) 
 
SKILLS 
Unit 1: Analyzing Author’s Purpose and 
Evaluating Claims in The Omnivore’s 
Dilemma 
Students will: 
-Analyze authors’ and speakers’ purposes 
and evaluate the claims they make. 
-Analyze videos of speeches and 
interviews on the topic of food and how 
it gets to our plate in order to analyze a 
speaker’s purpose. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Mid Unit 1 Assessment: 
Analyzing Author’s Purpose 
in Speech and Text (L.8.4b-
d, RI.8.6, SL.8.2 and SL.8.2a) 
graphic organizer 
End of Unit 2 Assessment: 
 
End of Unit 1 Assessment: 
Evaluating Claims and 
Advocating Persuasively 
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-Analyze authors’ and speakers’ claims 
and whether they use relevant and 
sufficient evidence and sound reasoning 
to support their claims. 
 
Unit 2: Researching Consequences and 
Stakeholders of Michael Pollan’s Four 
Food Chains 
Students will: 
make a decision to answer this question 
by researching the consequences and 
stakeholders of each food chain.  
to identify the consequences of each of 
the food chains.  
work in research teams to create a 
Cascading Consequences chart 
expand their research and consequences 
by searching for appropriate articles and 
resources through a child-safe search 
engine.  
use their cascading consequences to 
identify the stakeholders who will be 
affected by the consequences, and from 
there determine which food chain they 
would choose to feed the United States.  
 
Unit 3: Position Paper: Which of Michael 
Pollan’s Four Food Chains Would You 
Choose to Feed the United States? 
Students will: 
use their research and their position 
speech from Unit 2 to write a position 
paper to answer the question: Which of 
Michael Pollan’s four food chains would 
you choose to feed the United States?  

(RI.8.8, RI.8.9a, W.8.9b, 
SL.8.2, SL.8.2a and SL.8.3) 
graphic organizer and 
discussion 
 
Mid Unit 2 Assessment: 
Research Simulation (W.8.7 
and W.8.8) Selected 
response and short 
constructed response 
 
End of Unit 2 Assessment: 
Position Speech: Which of 
Michael Pollan’s four food 
chains would best feed the 
United States? (SL.8.4, 
SL.8.5, and SL.8.6) oral 
presentation  
 
 
 
 
 
 
 
 
Mid Unit 3 Assessment: 
Draft Position Paper: Which 
of Michael Pollan’s four 
food chains would best feed 
the United States? (W.8.1, 
W.8.1a, W.8.1b, and 
W.8.1e) scaffolded essay 
 
End of Unit 3 Assessment: 
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Students analyze a model position paper 
to guide them in the writing process and 
plan their essay one paragraph at a time. 
For the performance task at the end of 
the unit, students create a visual 
representation of their position paper. 

Final Position Paper: Which 
of Michael Pollan’s four 
food chains would you 
choose to feed the United 
States? (RI.8.1, W.8.1c, 
W.8.1d and W.8.9) 
scaffolded essay and written 
reflection 

 


